
WHAT ARE ROSENSHINE’S 
 PRINCIPLES OF INSTRUCTION? 

The Rosenshine Principles of Instruction are ten methods identified by American Educator Barek 

Rosenshine as having a high impact on the outcomes of pupils when used in conjunction over a 

period of time.  

Rosenshine observed what ‘master’ instructors (those achieving the greatest outcomes for their 

pupils in standardised test scores) did in their classrooms, and examined how these strategies 

related to aspects of cognitive science, particularly cognitive load and retrieval practice, and the 

supports for cognition (scaffolds) used. 

He identified ten core principles as having made a significant impact on learning: 

1) Daily review to support recall: opportunities to review prior learning strengths the 

connection to new learning and provides opportunities to practise over time. 

2) Present new material in small steps and guide practise after each step: this helps to 

support working memory and cognitive load.  

3) Ask lots of questions and give all pupils the opportunity to answer: answering questions 

helps pupils to practise new learning and connect this to prior learning. 

4) Provide models: models and worked examples help pupils complete tasks more quickly. 

5) Guide pupil practice: successful teachers spend more time supporting pupils practising new 

material. 

6) Check pupil understanding: this can help pupils learn with fewer errors at each stage. 

7) Obtain a high success rate: ensuring pupils have a high success rate through oral responses 

and their guided work led to higher success rates when working independently.  

8) Provide scaffolds for difficult tasks: temporary support to aid pupils as they learn and 

practise new material helps them to be more successful. 

9) Require and monitor independent practice: independent practice allows pupils to work to 

fluency needed to move on to the next steps of learning. 

10) Engage pupils in weekly and monthly review: well connected knowledge, schemas, develop 

over time and the strength of the connections and fluency of recall leads to more successful 

learning. 

Each of these elements interact to support the building of schemas, fluent retrieval of prior 

knowledge to support the working memory and providing supported opportunities for practise to 

fluency. 
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https://go.pardot.com/l/859353/2021-12-22/21ymj8


Further Reading: https://www.aft.org/sites/default/files/periodicals/Rosenshine.pdf 
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Questions to consider 

• Which of these strategies are part of the approaches used by yourself or your
teachers in your context?

• How effectively are each of these elements used?

• Which of these elements may need further development

This primer is one of a series of thought pieces specially created by TDT to support 

the professional development of our network members and participants and 

facilitators of TDT’s brand new specialist and leadership NPQs. 

Find out more about TDT NPQs, our charitable mission and work at TDTrust.org/npqs
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